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Welcome to the last fka Children's Services (fkaCS) eNewsletter for 2020! 

Let’s hear it for all Victorian early childhood professionals! A round of 
applause for arguably the most resilient educators our state has ever known. 
You did it. You got there. We are now in the last few weeks of term 4 2020. 
Children have continued to learn and grow with your support, and many 
will begin their primary school years confidently because you maintained 
your commitment to quality early childhood education under the most 
extraordinary of circumstances. Well done and thank you!

This last edition of fkaCS eNews for 2020 is dedicated to an exploration of 
what effective communication with families and children has looked like and 
what we’ve learned from the experience of communicating from a distance. 
We reflect on the communication methods that were successful at a time 
when we were all trying to remain connected while physically distant from 
each other, and which of those methods might remain useful as we reengage 
in learning at kindergarten. We explore the concept of plain language, 
and how it may be applied in the early childhood profession to enhance 
communication between educators and families and question how to ensure 
next year’s orientation practices are meaningful for children and families 
enrolling in 2021.

You will also find information from the Department of Education regarding 
the free kindergarten program being offered for 3 and 4-year-old Victorian 
children in 2021 and we share the findings and recommendations from the 
recently tabled Parliamentary report on early childhood engagement with 
culturally and linguistically diverse (CALD) families. 

It has been a challenging year globally and locally. There has been 
suffering and sacrifice but there has also been a great deal of camaraderie 
and hope for the future. The fkaCS team hope you all enjoy a well-deserved 
break and time with loved ones over this holiday period as we look forward 
to happy and healthy 2021!

fkaCS acknowledges the Traditional Owners of Country throughout Australia and their continuing 
connection to the land and waterways. We pay our respects to Elders both past and present and 
acknowledge the strength and resilience of all Aboriginal and Torres Strait Islander people, families 
and communities.
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Often a focus on transitions is reserved for supporting 
a positive transition to school. However, it is important 
to remember that orientating into an early childhood 
education and care service can be, for many children 
and families, one of the biggest transitions they may 
have experienced so far in their lives. A positive start in 
early childhood education is important. It is important 
families feel welcome, safe and supported.  

There are many ways Early Childhood Services can 
prepare for positive transition and orientation into 
Early Childhood Education and Care Services. Firstly it 
is important not only to remember, but value that all 
children and families will enter your service with their 
own individual family culture, consisting of their own 
unique backgrounds, practices and beliefs that influence 
how their child feels about who they are and where they 
belong (Belonging Being & Becoming Educator’s Guide 
to the Early Years Learning Framework, p22). Recognising 
that a child’s family culture will inform and influence 
your early learning and development curriculum and 
environment, will support you in the development of 
meaningful orientation practices. 

A tool many services use to learn about children 
and families is utilising individual meetings or specific 
documents to find out about each family’s background, 
current circumstances and future goals for their child. 
The orientation processes and actions early childhood 
education and care services embed should be viewed as 
the foundation of building a strong sense of belonging 
for both children and their families. Building a sense of 
belonging can only be achieved through working together 
with families as their child’s first and most influential 

Meaningful 
Orientation

educators to incorporate valued and familiar aspects of 
the child’s life and identity into the service (Belonging, 
Being & Becoming, The Early Years Learning Framework 
for Australia, 2009).

As identity and culture is so unique and personal, 
there are important things to consider when reflecting 
on attitudes and approaches to engaging in these 
meaningful conversations with families:

 - What are the aspects that make up the culture of any 
family, regardless of who they are and where they are 
from? How does this differ to a traditional concept of 
‘culture’? 

 - How do we avoid stereotypes and labels when finding 
out about and supporting families’ cultures and 
identities?  

Continual reflection is required to ensure that the 
practices and inclusions in your orientation processes are 
meaningful not only to you as the educator but also to 
each individual child and family. It is worth considering: 

 - How do you encourage newly enrolling families to 
share information about their backgrounds, world 
views, and perspectives on education and aspirations 
for their child? 

 - How do you share information about your background, 
perspectives on education and aspirations for the 
learning community?

 - What supports are available to families to ensure you 
have a shared understanding during this time?

 - Consider how you understand the role of an 
interpreter. Who are they supporting? Does the 
interpreter support you to be understood, or do they 
support you to understand?
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 - How are families supported to understand the 
importance of their role in their child’s language and 
literacy development and how they can contribute 
meaningfully to the program?

Particularly where families are entering the service 
for the first time, it is important to understand what 
messages the environment is sending to families 
and if those messages instil a sense of connection 
and belonging. You might ask yourself or your team: 
are the identities of the community reflected in our 
environment? Your environment might reflect the 
identities of the community in the images and scripts 
on the walls and within learning experiences, the books 
included on the book shelf or the items included in 
dramatic play areas. 

You might also consider how you support families in 
their transition to the environment. Scheduling time for 
families to visit the service prior to children staying for 
full sessions, or beginning with shorter sessions can be 
particularly supportive to children who are emerging 

Useful Resources

fkaCS InfoSheet: Cultural Inclusion Support for 
Newly Enrolling Families

> https://fka.org.au/resources/educator-resources

fkaCS Pedagogy & Practice Resource Sheet: 
Enrolment & Orientation

> https://fka.org.au/resources/educator-resources

fkaCS Communication Orientation Plan

> https://fka.org.au/resources/orientating-back-to-ecec

References

Belonging, Being & Becoming, The Early Years Learning Framework for 
Australia, 2009.

Belonging Being & Becoming. Educator’s Guide to the Early Years 
Learning Framework for Australia, 2009.

bilinguals. Short visits give children the opportunity to 
become familiar with the environment, transitions and 
adults in the kindergarten with the support of a family 
member who can explain and answer questions in their 
family language while supporting their child’s emotional 
wellbeing. This supports a meaningful transition into the 
kindergarten service.

Considering your orientation practices and developing 
an orientation plan for families, can better support 
meaningful orientation that sets strong foundations for 
children and their family’s sense of belonging to an early 
childhood education and care service.
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Plain language 
may be the key 
to effective 
communication 
with families

Effective communication is crucial in developing 
partnerships with families. This has been more apparent 
in the last six months than ever before. We have engaged 
more broadly in different forms of communication with 
families as we have tried to maintain our relationships 
at a physical distance. Both families and educators have 
met this challenge with varying levels of language and 
technological skills which has made communicating in 
new ways an experiment for us all. Now is an opportune 
time to reflect on what we have learnt about our 
communication and what we may do differently in the 
future.

Our communication with families should always aim 
to enhance our partnerships, making sure they feel 
confident, informed, heard and respected as we work to 
support their child’s learning and development together. 
The Victorian Early Years Learning and Development 
Framework (VEYLDF) asks us to ‘persist in establishing 
and strengthening partnerships’ and recognise that some 
‘families may find it challenging to engage with early 
childhood professionals because of their own experiences’ 
(VEYLDF, p9). Families may have difficulty accessing or 
using technology, may be new to English or have no English 
literacy. Communication difficulties might also arise from 
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diversity in physical and mental abilities, or simply from 
the competing demands on families for their time and 
attention. These challenges in communication require a 
review of our own communication skills and where we 
may be creating barriers to equity and engagement by the 
way we communicate.

The concept of plain language has been implemented 
around the world in the areas of business, law and health 
to make written language more accessible to as many 
people who read that language as possible. There has 
often been discussion in the Early Childhood sector about 
avoiding jargon and rhetoric in our communications with 
families to ensure our communication is clear. Perhaps 
the way forward involves incorporating the principles 
of plain language in our communication to ensure it is 
accessible to all families in our community? 

What is plain English?

Australian plain language scholar, Professor Robert 
Eagleson, provides a useful definition of plain English:

Plain English is clear, straightforward expression, 
using only as many words as are necessary. It is 
language that avoids obscurity, inflated vocabulary 
and convoluted sentence construction. It is not 
baby talk, nor is it a simplified version of the English 
language. Writers of plain English let their audience 
concentrate on the message instead of being 
distracted by complicated language. They make sure 
that their audience understands the message easily. 
(plainlanguage.gov)

What are the benefits?

 - More people are able to understand and remember 
your message.

 - There is less chance that your document will be 
misunderstood, so you spend less time explaining it to 
people. 

 - If you are giving instructions, your readers are more 
likely to understand them and follow them correctly.

 - It is faster to write.
 - It is faster to read.
 - It is more personable.

Common principles of plain language

 - Short sentences: Always aim for a maximum of 20 
words per sentence.

 - Familiar words: Use words that are already familiar to 
your audience.

 - Active voice: This means writing your sentences in 
the same way as you would speak them out loud. 
Always proofread and edit aloud, so you can catch the 
sentences that make no sense. For example, say ‘the 
cat sat on the mat’ not ‘the mat was sat on by the cat’.

 - Be direct: For example, instead of writing ‘children are 
required to wear hats if going outside’, write ‘Children 
wear hats outside’. 

 - Headings and lists: The final point for writing in Plain 
English is to keep things organised and nicely spaced 
out. This means using headers (like in this article) to 
space out your points or using lists, such as bullet point 
lists, to quickly and efficiently get across all the key 
points of information without having to elaborate on 
each individual point.

What about plain language, easy /simplified 
English and family languages?

It is important to note that the use of plain language 
is not intended to replace the use of family languages, 
nor is it the same as easy/simplified English. It can 
however, be helpful for emerging English users who 
have developed an existing level of English reading 
comprehension. Using plain language will also make your 
documents easier to translate into family languages. 

There are common principles between writing in plain 
language and writing in easy/ simplified English; they are 
both forms of accessible information that help readers 
to find, understand and use information as quickly 
as possible. Both have less text, more white space, 
simplified font, key headings, bullet points, and basic 
language and grammar.  

However, documents in both styles look different to 
each other and are intended for different audiences. Plain 
English is not generally used for people who are at the 
beginning of developing English as an additional language. 
Documents written in plain language and easy/ simplified 
English still need to be translated into family languages.   
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Theory into Practice

It is extremely important to understand the language needs of your 
community and to provide text that is fit for purpose for everyone 
you are trying to communicate with. Providing multiple forms of text 
greatly improves the likelihood of effective communication and the 
development and maintenance of relationships with all stakeholders 
in your early years’ service. You may want to review some of your 
communication strategies and assess if they meet plain language 
principles. The following are tips from the Plain English Campaign 
which can be used to check against your existing documents. 

 - Stop and think before you start writing. Make a note of the points 
you want to make in a logical order.  

 - Know your audience. Are you writing to a family or an educator? Is 
your reader already familiar with concepts you are writing about?

 - Prefer short words. Long words will not impress your customers or 
help your writing style.

 - Use everyday English whenever possible. Avoid jargon and always 
explain any technical terms you have to use.

 - Keep your sentence length down to an average of 15 to 20 words. 
Try to stick to one main idea in a sentence.

 - Use active verbs as much as possible. Say ‘we will do it’ rather than 
‘it will be done by us’.

 - Be concise.
 - Imagine you are talking to your reader. Write sincerely, personally, 
in a style that is suitable and with the right tone of voice. It helps to 
actually read it aloud.

 - And always check that your writing is clear, helpful, human and 
polite.

There is a range of resources about plain language including tools, 
checklists, guidelines and examples that are freely available from the 
websites listed in the references below. Take some time to reflect on 
your service documents, and consider how these tools may better 
support your effective communication practices and in turn enhance 
your collaborative partnerships with families. 
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Communication 
building relationships
Throughout the 2020 kindergarten 
year early childhood teachers 
and educators have learnt many 
lessons about the value of active 
communication and consistent 
engagement with families and the 
positive outcomes this has led to 
for their collaborative relationships. 
Teachers and educators needed 
to rethink and develop different 
communication strategies to remain 
connected with children and 
families.

Through actively reaching out and engaging in frequent communication 
across many different platforms, teachers and educators were able to bring 
‘kindergarten learning’ to life in the home environment. Teachers and 
educators were able to make learning visible to families by highlighting 
how the routines and practices children engage in at home are learning 
opportunities. The communication they had with families provided them with 
the opportunity to also collect information on children’s ongoing learning and 
development.  

Dynamic and flexible approaches to maintaining connections between 
children, families and the early learning service, supported positive 
transitions back to the early learning environment. Many services have 
shared their reflections at how well children orientated back into their 
settings, some reporting that it was a smoother transition than what was 
experienced at the beginning of the year. Many children have demonstrated 
that their learning and development has benefitted greatly from the 
continuity of learning between the home and early learning environment, 
resulting in the development of a strong sense of identity and wellbeing, the 
foundational elements for a positive transition to school. 

Throughout the various transitions for learning this year, fkaCS has 
continued to provide cultural inclusion support to services across Victoria. 
Through their work, our pedagogy and practice consultants heard of various 
communication strategies that were effective in maintaining connections 
between teachers and educators, children and families. The following 
communication strategies are some of the stories we heard from services this 
year, demonstrating the resilience and creativity of Victoria’s early childhood 
teachers and educators. 
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Online platforms 

Many services used online platforms to support 
ongoing communication and connection with children 
and families. Using these platforms as a way to stay 
connected allowed children to engage with their peers, 
teachers and educators from their early childhood 
service. 

Some services held regular story times, engaged in 
singing, music and movement and held group morning 
teas. For some services, multilingual teachers and 
educators were able to engage in the online platform in 
shared family languages via video. Holding these group 
sessions also gave parents, family members and carers 
an insight to how children are engaged in learning in a 
kindergarten context, and continued to support children’s 
sense of belonging to their kindergarten group. 

For some services, using online platforms also provided 
opportunities to further educators understanding 
of children within the context of their families and 
communities as uncles, aunts and grandparents all began 
to view and comment on posts about the children and 
their early learning experiences. 

Voices from the Field
A service in Craigieburn has an educator who 

speaks Hindi and Punjabi. As she shares a language 
with many of the children and families at the 
service, she is an invaluable and much-loved 
member of the learning community. 

The service used an online platform to provide 
play and learning experiences for their children. 
Recognising the importance of staying connected, 
short videos were recorded in Hindi and Punjabi 
to convey messages, activity ideas and providing 
information relevant to the kindergarten. The 
families were enormously grateful for this support, 
and the technology allowed all families to receive 
the same information in a timely and convenient 
way. 

Phone calls 

Educators and teachers contacted families by phone 
Families where able to discuss children’s current interests 
and explore ideas to keep their children engaged in 
learning. Services utilised key people such as bilingual 
colleagues, and interpreters/translators to connect 
with families to ensure communication was clear and 
supportive of their identity and sense of belonging. 
Regular phone calls proved to be more personal and 
supported family engagement. Many families appreciated 
being able to talk with another adult about their 
experience of family life during the Victorian lockdown 
period. Some educators also found it easier to engage 
in oral communication for those families that found 
digital communication a challenge or distraction from the 
conversation. 

Mail and Email 

Educators and teachers wrote letters to children and 
families. Mailed factsheets and activity packs were a 
means of supporting families to engage in learning with 
their children and decreased barriers to participation 
by removing the need for access to printers and other 
technologies. The activities provided an access point for 
families to have discussions with their child and helped 

Voices from the Field
Families have enthusiastically engaged with 

an online platform at a service in Sydenham. 
The service regularly posts stories and images of 
children engaging in experiences individually to 
families, and some have invited uncles, aunts and 
grandparents of kindergarten children to view those 
posts. To the educators’ surprise and pleasure, 
those family members are now regularly posting 
positive responses to the stories. The teachers and 
educators are excited to have opened this channel 
of communication, and they plan to maintain 
their reciprocal relationships to learn about the 
significance of the extended family in the child’s life 
and incorporate this into the kindergarten program.
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children maintain a sense of belonging and connection 
with their teachers and educators. Similarly, email was 
another important communication tool that provided a 
flexible way of participating. This type of communication 
was particularly useful where families had competing 
priorities supporting multiple children learning at home 
as well as fulfilling their own employment obligations 
remotely. 

Services also utilised fkaCS’ Learning at Home 
translated resource sheets for families, which proved 
to be useful for developing a shared understanding 
about learning and supported educators and families to 
identify opportunities to engage in learning in the home 
environment.  

Voices from the Field
Activity Packs: For one service, supplying activity 

packs to families including photographs with names 
of the educators, the service and other children in 
the group, was particularly useful in maintaining 
a sense of belonging. It was not important if or 
how activities were completed, but rather that 
the child could engage in them with their family, 
in their family language. Providing activity packs 
to all families gave the teachers and educators the 
opportunity to extend conversations with children 
at a later time, encouraging children to share their 
experience of how they engaged in the activity with 
their family.  

Community Connection Points

Many communities developed activities that children 
could participate in from a safe distance. Families and 
educators also used these as a means of community 
connection. 

From rainbows on footpaths, teddy bears in house 
windows, to ‘spoonvilles’ and neighbourhood libraries, 
these activities provided opportunities to stay socially 
connected while also enhancing learning in all areas of 
development. Educators were able to use these activities 
to develop a shared understanding of learning with 

families. These activities also provided opportunities to 
continue observing the developing skills and interests of 
each child, supporting future planning for both learning 
at home and the in-service environment.

This year has reminded many educators of the 
importance of acknowledging and engaging the family as 
the child’s first teacher. For some teachers and educators, 
these communication strategies have resulted in a 
change of perspective regarding:

 - The resilience of children and how their learning 
remains active and continous 

 - How meaningful, collaborative, partnerships with 
families can be dynamic and flexible, supporting 
families to be active and involved in their child’s 
learning

 - What contemporary active participation of families 
looks like, moving away from a historical view of 
participation

With this in mind a collaborative learning community 
can be achieved. Teachers and educators now have the 
tools they require to ensure they continue to engage in 
active collaborative partnerships with families. These 
active relationships truly support children’s learning and 
development, recognising that continuity of learning 
between the home and early learning environment 
plays a pivotal role in children’s ongoing learning and 
development. 

Call to action!

 - Decide on how you will continue to implement 
successful communication strategies in 2021.

 - Plan how you will continue to actively collaborate 
with families, acknowledging them as their child’s 
first teacher.

 - Develop practices that continue to champion and 
support the continued use of family languages.
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As 3 year old Funded Kindergarten continues to roll out, 
2021 will see an additional 15 local government areas 
provide 3 year old children up to 15 hours a week in a 
funded kindergarten program. 

Providing access to quality early education and care 
in a child’s pre-kinder year where they can engage in 
play-based learning and experiences will result in better 
learning and development outcomes. Increased access 
to quality programs is especially important for vulnerable 
children. 

Engaging in two years of kindergarten supports 
children in their development of their social and 
emotional wellbeing, identity, cognitive development and 
early literacy and numeracy skills. Access to 3 year old 
funded programs also means children can gain access to 
Allied Health Services and other support interventions 
earlier, improving their overall learning and development 
outcomes. 

3 Year Old Funded Kindergarten
For emerging bilingual and bilingual children, 

experiencing another year where they are can hear, use 
and share their family language whilst learning English 
will provide better linguistic outcomes in the languages 
they hold, and those they are learning. 

It is also important to consider the impact on children 
moving from a 3 year old program into a 4 year old 
program. Where programs are connected, children 
can experience positive transitions into the 4 year 
old program, sustain friendships from one program 
to another and engage in language and literacy-rich 
environments for an additional year before primary 
school.  

For more information on the Victorian 3 year old 
Funded Kindergarten roll out, head to:

 - https://www.vic.gov.au/three-year-old-kindergarten-
victorians

 - https://elaa.org.au/wp-content/
uploads/2020/10/3YOK_A-Guide-for-the-Sector_
Oct2020.pdf
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Sector 
Updates

fkaCS Website Updates

In case you haven’t visited our website recently, we want to tell you 
about the exciting new pages and resources available!
1. Learning at Home: Includes Educator Resources on maintaining 

relationships with families and understanding the type of 
learning that occurs in the home environment. Translated 
information for families also available: https://fka.org.au/
resources/learning-at-home

2. Orientating Back to ECEC: On this page you will find some 
articles and resources to support educators, children and 
families returning to onsite learning. It includes information 
on orientation best practice relevant at all stages in the year: 
https://fka.org.au/resources/orientating-back-to-ecec

3. Transitioning to School: We know that children’s learning and 
development continued while learning at home, including the 
skills and dispositions needed to be ‘school ready’. This page 
includes a fantastic resource for documenting learning, which 
can assist you in developing your transition to school statements: 
https://fka.org.au/resources/transitioning-to-school

fkaCS Christmas Closure Period

fkaCS and the Multicultural Resource 
Centre will be closed from Monday 21 
December, and reopening on Monday 11 
January 2021.
We wish you all a safe and relaxing break, 
and look forward to working with you on 
our return.

Multicultural Resource Centre Returns

Our Multicultural Resource Centre (MRC) 
is now open for contactless returns until 
we close for Christmas.
If you have resources on loan and wish to 
return them prior to the end of the school 
year, please phone to arrange a drop-off 
time to ensure an fkaCS staff member is 
available.
Our contactless system means you will 
need to ring the bell on arrival and drop 
your resources at the door. If you have any 
questions, please contact our library staff 
on 03 9428 4471.
If you have requested resources during 
the COVID-19 lockdown, please note that 
we will send you the resources in Term 1 
of next year. A member of our team will 
contact you to ensure you still require the 
resources and that there are no changes to 
your order.

Report on Early Childhood Engagement with CALD Families
The introduction of three-year-old kindergarten in Victoria is a 
significant investment which will have a positive impact on early 
childhood development for all children. Ensuring the participation 
of culturally diverse families will be essential. This is why the 
recently released report on CALD early childhood engagement 
recommends that the Victorian Government immediately extend 
eligibility criteria for Early Start Kindergarten to include children 
of refugee and asylum seeker backgrounds as an interim measure 
until the roll out of universal three-year-old kindergarten is 
completed. Read more: vicparl.news/3hBfQNu
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